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Abstract

The twenty-first century is marked by the intersecting forces of globalization, cultural
negotiation, and the enduring influence of religion in shaping human values and societies.
Among the world’s major faith traditions, Christianity has historically maintained a close
connection with education, social transformation, and the formation of cultural identity—a
connection that continues into the present time. This paper critically explored the complex
intersections of Christianity, education, globalization, and cultural identity in today’s rapidly
changing world. It examined Christianity’s historical contributions to educational development,
analyzes the effects of globalization on both education and cultural identity, and considers how
Christian perspectives offer resources for navigating the tensions between global
interconnectedness and local distinctiveness. Drawing on theological anthropology, world-
systems theory, and critical pedagogy, the study argues that Christian education can provide a
mediating framework for addressing the challenges of secularization, cultural homogenization,
and identity crises associated with globalization. At the same time, it can foster intercultural
dialogue, holistic identity formation, and responsible global citizenship. With examples drawn
from Africa, Asia, Europe, and the Americas, this paper highlights the global relevance of these
themes. The results of the findings suggest that Christianity continues to play a pivotal role in
shaping how cultural identities are preserved, transformed, or reimagined in the age of
globalization.
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Introduction

Globalization has become one of the defining characteristics of contemporary society. It
refers to the intensification of worldwide social relations, where events in one locality are
increasingly influenced by developments in distant parts of the world, and vice versa (Giddens,
1990). Education functions both as a driver and a site of globalization, transmitting ideas,
technologies, and cultural norms across borders. At the same time, Christianity as the world’s
largest religious tradition remains deeply intertwined with educational development and cultural
formation. Throughout history, Christian theology and practice have shaped educational
institutions, moral values, and conceptions of identity. (Pew Research Center, 2016;
Encyclopaedia Britannica, 2024; Sanneh, 2003). In today’s globalized world, cultural identity
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has become a contested and dynamic field. On one hand, globalization’s homogenizing
tendencies threaten to erode distinctive cultural traditions; on the other, it has prompted a
renewed interest in local and indigenous identities (Appadurai, 1996). Christianity’s worldwide
reach raises significant questions about cultural translation and identity formation (Cooling,
2010). How does Christian education respond to the pressures of globalization? How can it help
sustain cultural identity in an interconnected world, or does it risk contributing to cultural
homogenization?

This paper aimed to offer a critical and integrative response to these questions. It begins
with a theoretical framework grounded in theological anthropology, world-systems theory, and
critical pedagogy. A review of existing scholarship situates the discussion within broader
academic debates. The analysis then examines Christianity’s contributions to education, the
dynamics of globalization and cultural identity, and the intersections among these core themes.
The paper concludes with findings, recommendations, and reflections on the constructive role of
Christian education in mediating the tensions between globalization and cultural identity (de
Muynck & Kunz, 2023).

Theoretical and conceptual framework

This study draws on three complementary perspectives: theological anthropology, world-
systems theory, and critical pedagogy in order to frame its analysis of Christianity, education,
globalization, and cultural identity. Christian thought views human beings as created in the
imago Dei—the image of God (Gen. 1:26-27). This theological anthropology emphasizes human
dignity, relationality, and creativity. From this perspective, cultural identity is not simply a social
construct but also a reflection of humanity’s God-given capacity for cultural expression.
Education, therefore, becomes a sacred task of the cultivation of the divine image within
individuals and communities. World-systems analysis, developed by Wallerstein (2004),
interprets globalization as a process of economic, political, and cultural interconnection
structured around core and peripheral nations. It highlights systemic inequalities, cultural
domination, and the tension between global homogenization and local resistance. Applied to
education and cultural identity, world-systems theory helps explain the dominance of Western
cultural and educational models in global systems, often at the expense of non-Western Christian
and cultural perspectives. Paulo Freire’s (1970) critical pedagogy envisions education as a
practice of liberation rather than domination. It stresses dialogue, critical consciousness
(conscientizagdo), and the empowerment of learners to question and transform oppressive
systems. When informed by critical pedagogy, Christian education can equip learners to engage
globalization thoughtfully, resist cultural erasure, and affirm their identity while participating
meaningfully in global society. Taken together, these three perspectives frame the argument that
Christian education must engage globalization both critically and constructively, while affirming
the God-given dignity of diverse cultural identities.

Christianity and Education: Historical and Contemporary Perspectives

Christianity’s influence on education is deeply interwoven with the development of
Western civilization and global cultural exchange. Early Christian communities placed strong
emphasis on catechesis, not only as a means of doctrinal instruction but also as a way of
fostering holistic moral and spiritual formation (Wilken, 2012). The Catechetical School of
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Alexandria (2nd—4th centuries) pioneered an integration of biblical teaching with classical
philosophy, producing prominent figures such as Clement of Alexandria and Origen. In the
medieval period, monasteries and cathedral schools emerged as key centers of learning, laying
the intellectual foundations for what would become modern universities (Riiegg, 2004). During
the Reformation, literacy was promoted as essential for personal engagement with Scripture,
leading to sweeping educational reforms (Ozment, 1991). Protestant regions invested
significantly in public schooling, connecting education to civic responsibility and moral
development. Likewise, Catholic traditions advanced influential models of schooling,
particularly through Jesuit colleges, which emphasized intellectual rigor, moral character, and
service (Grendler, 2016).

Beyond Europe, Christian missionary movements played a pivotal role in establishing
schools across Africa, Asia, and Latin America. While these efforts expanded literacy and
enabled socio-economic mobility, they were also embedded in colonial frameworks that imposed
Western languages, values, and epistemologies (Comaroff & Comaroff, 1991). Yet, indigenous
communities often reappropriated missionary schools as tools for empowerment and cultural
preservation, creating hybrid forms of identity (Sanneh, 2009). (Tiénou, 2006) affirms that today
Christian education seeks to move beyond colonial legacies by advancing contextual theologies
and intercultural curricula.

Globalization and Education

The globalization of education has been shaped by neoliberal policies,
internationalization, and digital transformation. Altbach and Knight (2007) argued that
globalization has turned higher education into a global marketplace, where institutions compete
for international students, research prestige, and rankings. The dominance of English as the
language of scholarship has further marginalized local languages and indigenous knowledge
systems (Phillipson, 2009). This illustrates how education and globalization have undermined
cultural identity. Neoliberal globalization has redefined educational priorities around efficiency,
privatization, and employability—often in tension with values such as moral and spiritual
formation (Spring, 2015). Simultaneously, digitalization has transformed access to knowledge
through online learning platforms and international collaborations (Selwyn, 2016). While these
innovations expand opportunities for learning, they also risk contributing to cultural
homogenization and dependence on Western technological infrastructures. From a critical
standpoint, globalization produces uneven educational outcomes and experience has shown that
greater mobility often correlates with enhanced professional recognition. Institutions in the
Global South frequently face resource constraints and pressures to align with Western models,
which can lead to dependency (Carnoy, 1999). However, globalization also enables intercultural
collaboration and fosters new approaches to global citizenship education (Oxley & Morris,
2013).

Christianity and Cultural Identity

Christian theology has long grappled with the interplay between faith and culture.
According to Andrew Walls (2002), Christianity is inherently “translatable,” meaning it adapts to
diverse cultural contexts while remaining faithful to the gospel. This adaptability has enabled
Christianity to flourish across varied societies—from African independent churches to Latin
American liberation theology movements. At the same time, Christianity has been complicit in
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cultural suppression, particularly when linked to colonial expansion. Missionary schools often
discouraged indigenous languages, practices, and rituals (Hastings, 1994). In response,
contextual theologies emerged, affirming that the gospel must be expressed in local cultural
idioms. For example, African theology integrates communal worldviews and indigenous
proverbs with biblical teaching (Bediako, 1995). In Asia, theologians explore intersections
between Christianity and Confucian, Hindu, and Buddhist traditions (Phan, 2003). In Latin
America, liberation theology emphasizes cultural identity alongside socio-political liberation
(Gutiérrez, 1973/2001). Recent scholarship highlights Christianity’s role in identity negotiation
within multicultural contexts. Christian education, in particular, can affirm cultural identity by
validating indigenous knowledge while also fostering a universal sense of belonging within the
body of Christ (Banks, 2009).

Globalization and Cultural Identity

Globalization reshapes cultural identity in complex and often contradictory ways. On one
hand, it encourages homogenization, privileging global consumer culture, English-language
media, and Western epistemologies (Ritzer, 2015). On the other, it fosters hybridity, as cultures
adapt and reinterpret global influences in unique ways (Pieterse, 2009).

Hall (1996) distinguishes between “traditional cultural identities,” rooted in heritage and stable
traditions, and “modern cultural identities,” which are fluid, negotiated, and hybrid in global
contexts. Education plays a central role in this process by transmitting both local heritage and
global competencies. For Christians, globalization raises theological questions about balancing
unity in Christ (Gal. 3:28) with cultural particularities. Sanneh (2009) argued that Christianity
affirms diversity through translation while sustaining unity in the gospel. From this perspective,
globalization should not be viewed solely as a threat but as a context in which identity can be
reimagined in intercultural and transnational terms.

Globalization and cultural identity: challenges and prospects

Globalization constitutes a transformative phenomenon that has profoundly reconfigured
cultural identities. It simultaneously enables intercultural dialogue and exchange while
exacerbating the risks of cultural erosion. Its dynamics—manifested in economic integration,
technological interconnectivity, transnational cultural flows, and geopolitical realignments—
exert far-reaching consequences for how communities negotiate, preserve, and reconstitute their
identities (Appadurai, 1996; Pieterse, 2009). Christianity, education, and processes of identity
formation are not peripheral but deeply implicated within these global dynamics of cultural
identity.

A primary challenge resides in cultural homogenization. The pervasive diffusion of
Western symbolic forms, mass media, and consumerist lifestyles frequently eclipses indigenous
traditions, languages, and value systems (Tomlinson, 1999). This phenomenon—often theorized
as cultural imperialism (Schiller, 1992)—threatens to collapse cultural plurality into a singular
global monoculture. The hegemony of English as the dominant medium of higher education and
digital interaction exemplifies this process, systematically marginalizing local languages and
producing generational discontinuities in cultural reproduction (Phillipson, 2009).
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Closely related is the commodification of culture. Traditional practices are increasingly
reconstituted as objects of global consumption. While this commodification may generate
economic opportunities, it often severs cultural expressions from their ontological, spiritual, and
communal significance. The commercialization of indigenous art, music, and ritual practices
illustrates this reduction of culture to aestheticized commodities rather than sustained modes of
lived heritage (Ritzer, 2015).

Globalization also induces identity fragmentation and crisis. Although exposure to
diverse epistemologies can enrich subjectivities, it simultaneously engenders disorientation,
particularly among younger generations negotiating tensions between ancestral inheritance and
global modernity (Hall, 1996). Migrant communities frequently confront this dilemma with
particular intensity, balancing cultural preservation with the demands of assimilation (Vertovec,
2009). Within Christian contexts, globalization intensifies the privatization of religious practice
in secularized public spheres, raising questions regarding the visibility and legitimacy of faith in
pluralist societies (Casanova, 1994).

Globalization entrenches epistemic asymmetries. Western intellectual frameworks
disproportionately structure global educational curricula and theological discourses,
systematically subordinating indigenous epistemologies (Wa Thiong’o, 1986). Such hierarchies
underscore the urgency of decolonizing educational and theological institutions to ensure the
viability of local knowledge traditions. Notwithstanding these challenges, globalization also
generates prospects for cultural reconfiguration and renewal. The concept of cultural hybridity
demonstrates how local traditions not only survive but creatively appropriate global elements to
produce novel identities (Pieterse, 2009). Christianity exemplifies this adaptability through its
historical capacity to indigenize—whether in African independent churches integrating
cosmologies or Asian theologians drawing upon Confucian and Hindu categories to reinterpret
doctrine (Bediako, 1995; Phan, 2003).

Globalization likewise fosters intercultural dialogue. The increasing proximity of diverse
cultural and religious communities generates opportunities for collaboration in domains such as
education, social justice, and peace-building. An inclusive Christian pedagogy, in particular, can
affirm cultural plurality while articulating universal ethical commitments to human dignity,
justice, and solidarity (Banks, 2009).

Moreover, globalization facilitates the amplification of subaltern voices. Digital networks
and transnational platforms have enabled marginalized, indigenous, and diasporic communities
to assert their cultural identities on global stages (Appadurai, 1996). This democratization of
discourse allows for the reclamation of narratives historically silenced by colonial or imperial
domination.

Equally significant is the emergence of cosmopolitan subjectivities. Individuals
increasingly situate themselves within both local and global horizons of belonging. This
orientation resonates with Christian theological anthropology, which situates identity in Christ as
transcending cultural, ethnic, and social demarcations (Galatians 3:28). The challenge, however,
lies in maintaining particularity within universality—a dialectic to which Christianity is uniquely
attuned.

Globalization generates imperatives for educational reform. Academic institutions are
increasingly compelled to develop curricula that synthesize indigenous epistemologies with
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global competencies. A decolonial approach to Christian education can affirm indigenous
wisdom traditions, foster intercultural literacy, and prepare learners to engage global
complexities without forfeiting cultural rootedness (Spring, 2015).

Globalization must therefore be conceptualized as a paradoxical process—simultaneously
eroding and enriching cultural identities. While it undeniably threatens cultural heterogeneity
through homogenization, commodification, and epistemic subordination, it also creates
possibilities for hybridity, dialogical engagement, empowerment, and renewal. For Christianity
and education alike, the task is not wholesale rejection of globalization but rather critical
engagement with its structures, discerning strategies to safeguard cultural dignity while
mobilizing global networks in the service of justice, solidarity, and human flourishing.

Intersections: Christianity, Education, Globalization, and Identity

The relationship between Christianity, education, globalization, and cultural identity is
one of the defining dynamics of the twenty-first century. Each of these dimensions—faith,
learning, global exchange, and cultural belonging—shapes and reshapes the others in ways that
are both challenging and enriching.

Christianity and Education in a Globalized Context

Christianity has long placed education at the heart of its mission. From medieval
cathedral schools and the Protestant emphasis on literacy for scripture reading to the founding of
universities by Christian orders, education has been seen as essential to both personal
transformation and social renewal (Watson, 2007). Today, Christian education operates within a
globalized framework where institutions, students, and curricula cross national borders.

Globalization has made possible “global classrooms” in Christian universities and
seminaries, where African, Asian, Latin American, and Western perspectives meet in dialogue
(Smith, 2018). However, this raises critical questions: whose knowledge is prioritized, and how
can indigenous theologies and pedagogies be valued alongside Western traditions? For instance,
African educators argue for curricula that integrate biblical teaching with communal African
values as a counterbalance to Western individualism (Bediako, 1995). These examples show how
Christian education navigates the tension between globalization’s homogenizing tendencies and
the preservation of cultural identity.

Globalization, Faith, and Cultural Identity

While globalization can destabilize cultural identity, Christianity provides resources for
negotiating belonging in pluralistic societies. The Christian view of identity in Christ—
transcending ethnicity, class, and gender (Galatians 3:28)—aligns with globalization’s emphasis
on interconnectedness, while still affirming diverse cultural expressions of faith. Walls (2002)
calls this the “translation principle,” meaning that the gospel adapts to each culture without
erasing its uniqueness.

For migrant communities, churches often serve as vital spaces for identity formation. African
diaspora congregations in Europe and North America, for example, blend faith, culture, and
community, helping migrants maintain their heritage while engaging global realities (Adogame,
2013). Likewise, Christian education in diaspora settings helps transmit cultural identity to
younger generations while equipping them for life in global societies.
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Christianity and Global Citizenship Education

In contemporary pedagogy, there is a growing emphasis on global citizenship education
(GCE), which aims to prepare learners who are rooted in their local cultures yet able to address
global challenges such as justice, sustainability, and peace (UNESCO, 2015). Christianity can
contribute meaningfully to this vision. Biblical traditions of justice, hospitality toward the
stranger, and stewardship of creation align closely with GCE’s aims, while the Christian notion
of koinonia (communion) offers a theological basis for global solidarity.

Christian schools and universities increasingly incorporate global perspectives—not only
through study-abroad opportunities but also by embedding intercultural learning, ethics, and
global issues into everyday teaching (Banks, 2009). Yet, Christian education resists reducing
global citizenship to shallow cosmopolitanism, instead emphasizing spiritual formation and
moral depth alongside intellectual engagement.

Tensions at the Intersections

Despite areas of synergy, significant tensions exist at the intersections of Christianity,
education, globalization, and cultural identity. The secularizing influence of globalization can
marginalize religious perspectives, forcing Christian education to defend its relevance in
academic and political arenas (Casanova, 1994). Cultural identity movements also critique
Christianity’s historical complicity with colonialism, pressing the faith tradition toward more
dialogical and decolonial approaches (Sanneh, 2003). Education itself can be both liberating and
oppressive. It may affirm marginalized identities, but when dominated by Western paradigms, it
risks perpetuating cultural imperialism (Ngiligi wa Thiong’o, 1986). For Christianity, the task is
to engage these tensions responsibly—fostering intercultural dialogue, affirming cultural dignity,
and resisting assimilationist pressures.

When approached thoughtfully, the intersections of Christianity, education, globalization,
and identity create rich opportunities for holistic human development. Christian education can
form learners who are firmly grounded in their cultural heritage, deeply shaped by their faith,
and equipped with global competencies to navigate an interconnected world. Such an approach
resists both identity fragmentation and the flattening effects of globalization. Contextual
theology programmes in Asia engage Buddhist, Hindu, and Confucian traditions, rearticulating
Christian identity in ways that resonate locally while also contributing to global theological
discourse (Phan, 2003). In Latin America, liberation pedagogy draws on Christian faith to
nurture critical consciousness and link education with struggles for justice (Freire, 1970).
Together, these models show that Christian education within a globalized context can foster
identities that are locally rooted yet globally engaged.

The intersections of Christianity, education, globalization, and cultural identity reveal
both paradox and promise. While globalization can erode cultural distinctiveness, it also creates
possibilities for Christianity and education to cultivate resilient identities that are simultaneously
local and global. This requires intentional efforts to decolonize curricula, promote intercultural
dialogue, and affirm the place of faith in the public sphere. Ultimately, these dynamics point
toward a vision of identity that is dynamic rather than fragile: grounded in tradition, shaped by
education, informed by faith, and open to global solidarity.

35
Religions’ Educator
Issue 2025, Vol 24, No 1



Religions’ Educator
Issue 2025, Vol 24, No 1

Findings and Discussion

Observation of the analysis of Christianity, education, globalization, and cultural identity
suggests a complex web of interdependencies that cannot be simply divided into opportunity and
threat. Instead, the findings reveal multidimensional dynamics in which agents of religion,
learning, global interconnectedness, and identity interact in both creative and tension-filled ways.

1. Christianity as an Identity Mediator in the Globalizing World:

One of the most recurrent findings has been that Christianity continues as an
active mediator of identity building amidst globalization. As much as globalization has
the tendency of dividing cultural belonging with the spread of consumerist living and
cyber homogenization, spaces of rootedness are provided by the churches of Christianity.
In Europe and North America, for instance, migrant churches enable African, Latin
American, and Asian Christians to live their cultural identity without full assimilation in
residence societies (Adogame, 2013). These churches are protective and at the same time
accommodating—embracing heritage and coming to terms with global reality.
Theologically, this corresponds with the Pauline vision of identity “in Christ” which goes
beyond national or ethno-racial boundaries (Galatians 3:28) and honors ethno-cultural
particularities (Walls, 2002). The observation bears witness that the spread of Christianity
across the globe did not eliminate local cultures but has been translated into them,
resulting in an array of contextual expressions.

2. Education as a Double-Edged Instrument:

Education becomes simultaneously a tool of empowerment and contested ground.
In part, Christian education has historically encouraged literacy, science, and social
reform (Noll, 2002). For the globalized era of the current world, Christian universities
and schools are particularly fitted for developing holistic learners—anchored in faith,
critically situated with respect to culture, and prepared for global citizenry. For instance,
African seminaries integrating local proverbs and communal ethics with curricula for
systematic theology (Bediako, 1995), or Latin American campuses expanding liberation
pedagogy (Freire, 1970). Education reinforces cultural imperialism, on the other hand, if
Western models dictate it. Worldwide exported curricula generally exclude indigenous
knowledge and theologies. Here lies one of the tasks of Christian education: not to
reproduce colonial models, but rather assume intercultural and decolonial ways.

3. Globalization both as Threat and Opportunity:

Globalization is not purely destructive and not completely liberatory; its impacts
depend on how it is negotiated. Scholarly findings show that there is a risk of losing
cultural identity due to secularization, commercialization, and homogenization caused by
globalization, but it also presents an unprecedented mode of cross-cultural encounter and
mutual enrichment. Christian digital ministries, for instance, utilize social media sources
for the creation of global prayer networks and theological dialogues without borders
(Campbell & Tsuria, 2021). Meanwhile, exposure to other Christian traditions evokes
parochial modes of thought and develops intercultural sensitivities.

Still, the dangers are acute. Globalization tends to favour dominant cultural styles—especially
Western, neoliberal ones—while evoking fears of cultural erasure across the Global South. There
are indications that Christian communities will have to maintain their vigil in supporting cultural
self-esteem as they critically encounter globalization.
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4. Interplay of Faith, Culture, and Global Citizenship:
Another key finding is the alignment of global citizenship education with
Christian theological values. The emphasis on justice, hospitality, and stewardship
resonating with UNESCQO’s vision of global citizenship (UNESCO, 2015). Global
Christian institutions are incorporating GCE as part of their curricula, and striking a
balance between local culture and global accountability. This encounter identifies a
promising prospect: Christian education can help shape learners not as silent consumers
of an international marketplace, but as agents of peace, justice, and reconciliation.
Tensions do arise, however, when narratives of global citizenship use an entirely secular,
liberal framing, which can exclude faith-based inputs.

These possibilities suggest that education and Christianity have central roles to play in
framing globalization as a process of reciprocal transformation and not as an agent of erasure.

Overall, the findings validate that Christianity, education, globalization, and cultural identity are
closely related. Christianity provides models of rooted and open identities, education primes
individuals for global worlds, globalization tests and reshapes both, and cultural identity supplies
continuity of legacy. Interplay of these aspects raises challenges to be managed and opportunities
to be utilized. It asks for future scholarship and practice to focus on decolonizing education, on
valorizing local theologies, on building intercultural dialogue, and on constructing faith-informed
models of global citizenship. These efforts can transform globalization from the agent of culture
domination to the vehicle of justice, of reconciliation, and of creative identity construction.

Recommendations

The results of the findings of this study underscore the complex intersections of Christianity,
education, globalization, and cultural identity. These intersections necessitate deliberate and
contextually sensitive strategies that safeguard cultural dignity, enhance educational practice, and
equip Christian communities for critical and constructive engagement with global realities. The
following recommendations are therefore advanced:

1. Christian schools, universities, and seminaries leaders should develop curricula that are
both theologically grounded and contextually relevant. Such curricula ought to integrate
faith, local cultural resources, and global perspectives in order to resist homogenization
while fostering intellectual openness. This includes the systematic incorporation of
indigenous epistemologies, local languages, and communal histories, alongside
engagement with scientific and technological innovation. For example, African
seminaries might juxtapose patristic theology with African oral traditions and proverbial
wisdom, while Asian universities may integrate Confucian ethical frameworks with
biblical perspectives.

2. Churches should intentionally reflect cultural diversity within liturgy, theology, and
musical expression. Such practices affirm belonging, resist cultural erasure, and situate
Christian worship as both locally embedded and globally connected. Mission in the
twenty-first century must reject unilateral and culturally hegemonic frameworks. Instead,
churches should cultivate reciprocal models of exchange in which Christians of the
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Global North and Global South engage in mutual learning, recognizing one another’s
theological, spiritual, and practical contributions.

3. Policymakers should acknowledge and leverage the constructive role that Christian
institutions play in education, healthcare, and cultural preservation. Strategic partnerships
among governments, non-governmental organizations, and faith-based bodies can
strengthen inclusive educational policy and cultural sustainability in globalized contexts.
States should implement reforms that promote educational systems valuing cultural
plurality while maintaining international standards of excellence. This includes providing
funding for indigenous language preservation, the integration of intercultural studies, and
the accommodation of faith-based educational models that uphold human rights and
inclusivity.

4. Scholars should cultivate research agendas that bridge theology with cultural studies,
educational theory, and globalization studies. Such interdisciplinary scholarship will
generate innovative frameworks for understanding identity and belonging in pluralistic
societies. Greater effort is required to amplify theological contributions from Africa,
Asia, Latin America, and Indigenous communities within global academic fora.
Decentering Western dominance entails not only valuing alternative epistemologies but
also institutionalizing their legitimacy in academic discourse. Collaborative theological
networks across continents should be developed to foster cross-cultural knowledge
exchange and to ensure that theological discourse remains a critical voice in shaping
ethical responses to globalization.

5. Christian learners should be equipped to engage globalization critically, discerning both
its benefits and its challenges. This requires navigating consumerism, migration, and
media with discernment, while remaining rooted in faith and cultural identity. Individual
Christians should embody global citizenship through commitments to justice, hospitality,
and ecological stewardship, all of which can be understood as concrete expressions of
Christian discipleship in local and global contexts.

6. Given that globalization disproportionately impacts younger generations, strategic
investments in youth leadership, theological formation, and intercultural competency
development should be prioritized. Recognizing the inextricable link between
globalization and ecological crises, Christian theology and education should place
ecological stewardship at the forefront, thereby integrating care for creation into the
affirmation of cultural identity.

Conclusion

The intersection of Christianity, education, globalization, and cultural identity represents
one of the most significant areas of negotiation in the twenty-first century. Christianity’s
historical and ongoing influence on education uniquely positions it to address the opportunities
and challenges posed by globalization. While globalization often contributes to secularization,
cultural homogenization, and identity crises, it also creates possibilities for intercultural dialogue,
the formation of hybrid identities, and the cultivation of global citizenship. Christian education—
grounded in theological anthropology, world-systems theory, and critical pedagogy—can serve
as a transformative framework for equipping learners to engage globalization critically while
affirming their God-given cultural dignity. Ultimately, Christian education in a globalized world
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must hold together faith and culture, as well as the local and the global, in ways that nurture
holistic identity and contribute to a more just, peaceful, and interconnected humanity.
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